APUSH 2014-15
Heasman
Course Exit Ticket


APUSH 2014-15 Course Exit Ticket

For your final assignment in APUSH you have two choices:

1. You may substantially rewrite any essay from semester 2 providing:

a. You received a 'B' grade or less on the original

b. You rewrite at least 50% of the original essay 

c. It is not one of the course final essays

· You must: 

· Write your revised essay as a separate Google Doc to the original (don't revise your original doc)

· Turn in your original essay along with your rewritten hard copy

· Share your Google Doc and turn in your rewritten essay by Thursday, May 21st
(Rewritten essays will NOT automatically receive an improved grade over the original). 

**********************************************************************************

2. Demonstrate your understanding of the purpose of AP US History by reading and responding to criticism leveled at the new course, using your knowledge of the course and its content to support, refute, or modify this criticism.   
a. 2 sides minimum
b. Content points
c. Shared Google Doc & paper copy turned in by Monday, May 18th
After your experience in my APUSH class, and after taking the redesigned APUSH exam, to what extent are the criticisms of the Pioneer Institute justified? 
	Rubric
	Score

	Accurately identifies the Pioneer Institute's overall opinion of the new APUSH curriculum
	4

	Contains a clear, complex claim that supports, refutes, or modifies the Pioneer Institute's opinion
	5

	Claim is supported through effective use of appropriate evidence from this year's APUSH course
	5

	Overall response clearly demonstrates you understand the power of history in American society, culture, and national identity. 
	6

	Answer is coherent and uses a high level of academic grammar
	3

	Answer is typed, 12-point font, and is at least two sides in length
	2

	
	____/25


Context: At the start of the 2014-15 school year, the AP College Board introduced a radical redesign of the APUSH course, similar to the changes being made in other subjects throughout public education across the country (known as 'Common Core Standards'). Instead of challenging APUSH students to remember vast lists of facts, the new curriculum focuses much more on mastering the skills needed to study history, and allows teachers more choice about which topics they cover. Some people think this is a long-overdue change to the APUSH course, while others, like the organization below, strongly disagree.  

Imperiling The Republic: The Fate of U.S. History Instruction Under Common Core
by Ralph Ketcham, Anders Lewis and Sandra Stotsky

Pioneer Institute for Public Policy Research, September 2014, p16-18.
Source: The Pioneer Institute is a Massachusetts-based organization that champions "free-market principles, individual liberty and responsibility, and the ideal of effective, limited and accountable government." It promotes these ideals in the fields of public education, healthcare, and government. In 2014 they issued a report on how new developments in education will negatively affect the teaching of history in public schools. This excerpt specifically addresses the AP U.S. History curriculum. 
Part II -  The Crisis in the Study of US History 

- Section C: Changes in the Advanced Placement U.S. History Curriculum 

The culmination of many of the trends that have shaped history education over the last several decades can be found in the new College Board curriculum for Advanced Placement U.S. History (APUSH). The new curriculum is in a 134-page document (with a 50-page content outline). Without much open discussion, it replaces the existing curriculum that had been guided by a 5-page topic outline following the sequence contained in many state standards. The new APUSH curriculum begins with a set of historical thinking skills and a set of themes that are heavily focused on the trendy issue of “identity.” The first theme, for example, asks students to “explain how various identities, cultures, and values have been preserved or changed in different contexts of U.S. history with special attention given to the formation of gender, class, racial, and ethnic identities.” On the other hand, there is no theme dedicated to the concepts of federalism, separation of powers (both of which receive brief mention in the curriculum), and individual rights in the APUSH curriculum. Indeed, while the Board is so intent on promoting what it considers good teaching through the reading and study of primary source documents, it fails to even mention the one set of documents essential for understanding American government and American politics: the Federalist Papers.

The core of the Board’s new curriculum is a lengthy content outline that covers American history from 1491 to the present. It is a remarkable outline, for what it includes and for what it excludes. Marching in step with so much trendy academic scholarship, the new APUSH curriculum minimizes attention to important political leaders (in the name of what radical and multicultural historians derisively refer to as “top down” or “white male” history) and replaces them with “history from the bottom up”—a history of processes and social movements, and explorations of “identity.” When teaching about the American Revolution, teachers are not asked to teach about Benjamin Franklin, Patrick Henry, Paul Revere, or Sam Adams. Alexander Hamilton is mentioned as a suggestion, not a requirement. Neither Thomas Jefferson nor James Madison (a primary author of the Federalist Papers) is mentioned. Neither are such titans of antebellum American politics as Andrew Jackson, Daniel Webster, and Henry Clay mentioned. Important 20th-century presidents such as Teddy Roosevelt, Dwight Eisenhower, and JFK are also absent. Harry Truman will not be around to give anyone hell as he, too, is missing.

The College Board under its new president, David Coleman (the chief architect of Common Core’s English language arts and literacy standards) appears to want a high school history curriculum that mirrors the ideological proclivities of much that passes for academic scholarship today. Although the College Board has nothing to say about Indian methods of warfare and captivity, including the use of ritualistic torture, it is relentless in castigating Europeans, particularly the English, as racist. The English, the curriculum notes, developed “a rigid racial hierarchy.” It also notes the “strong belief in British racial and cultural superiority” and the “racial stereotyping and the development of strict racial categories among British colonists…”
 Whatever else the British settlers brought to this country (such as their rights as Englishmen) is missing.
Similarly, the College Board paints a dark picture of the Industrial Revolution. “Labor and management,” the College Board writes, battled for control over wages and working conditions, with workers organizing local and national unions and/or directly confronting corporate power.”
 That most workers never joined unions and that most workers (and the millions of immigrants who came to America) embraced the Industrial Revolution and the increased standard of living it entailed (through higher wages, electrical power, refrigeration, and indoor plumbing) is a truth that does not appear in the new APUSH curriculum. The Board’s treatment of various political movements in the 1960s and 1970s is equally distorted. Movements led by Latinos and American Indians are said to be motivated by a concern for “social and economic equality and a redress of past injustices.” Conservatives, on the other hand, are motivated by fear. As the Board writes: “Conservatives, fearing juvenile delinquency, urban unrest, and challenges to the traditional family, increasingly promoted their own values and ideology.”

Lastly, the Board does not refer to the 9/11 terrorist attacks as terrorist at all—it simply declares: “Following the attacks of September 11, 2001…” The Board also does not mention either Al Qaeda or Osama bin Laden and proceeds, instead, to have teachers focus on the “lengthy, controversial conflicts in Afghanistan and Iraq” and the “questions” Americans raised “about the protection of civil liberties and human rights.” The wars in Iraq and Afghanistan were controversial, and the concerns Americans have raised about civil liberties are worthy of discussion. But, absent an understanding of the ideas of Al Qaeda and Osama bin Laden and their unbending hatred of the United States as well as of Israel, and their desire (and demonstrated ability) to kill as many innocent people as possible, it will not be possible for students to understand or discuss in any meaningful way America’s response to terrorism.
 The omission of Al Qaeda and Osama bin Laden is all the more curious when one considers that the College Board places a strong emphasis on what it calls “contextualization” or “the ability to connect historical events and processes to specific circumstances of time and place and to broader regional, national, or global processes.
 Clarity and balance, as well as breadth and depth of topics, are sorely lacking in the new APUSH curriculum.

To paraphrase a Sergio Leone movie, the new APUSH curriculum represents the bad and the ugly but not the good of American history. The result is a portrait of America as a dystopian society—one riddled with racism, violence, hypocrisy, greed, imperialism, and injustice. Stories of national triumph, great feats of learning, and the legacies of some of America’s great heroes— men and women who overcame many obstacles to create a better nation—are either completely ignored or given brief mention. One searches the new APUSH framework in vain for mention of the Mayflower Compact, Washington’s crossing of the Delaware, the War of 1812, or the writing of the Star Spangled Banner. The Battle of Gettysburg is mentioned (as a suggestion!), but Lincoln’s Gettysburg Address is not.
 Thomas Edison has disappeared from our history, as have Emma Lazarus (and her great, symbolic poem “The New Colossus”) and Eleanor Roosevelt. It is not clear why all of them are gone.

Most mysterious of all is the total absence of Martin Luther King, Jr. and King’s great “I Have a Dream Speech.” The new APUSH mentions neither, not even as suggested topics! The College Board’s defense is to say that it wants to give teachers greater choice—to relieve (as is stated in the introduction to the new curriculum) teachers from “the pressure to cover an unlimited amount of content in their A.P. U.S. history course.”
 Such a defense is inconsistent with the many terms the Board does list and it also makes little academic sense. How, for example, can a student understand the civil rights movement— something the Board does declare as a goal—without understanding King’s philosophy of non-violence and civil disobedience?

History is a series of amazing stories of tragedy and triumph, of sadness and hope, of corruption and virtue. From history, students learn of the entirety of human experience. They learn how civilizations are formed. They learn how civilizations fall apart. They learn about the great ideas and religions that have influenced millions of people. They learn how wars start and their consequences; they learn what leadership is and is not; they learn how people come together to fight for causes; they learn how governments are formed and how they are changed. So too do they learn amazing tales of heroism—true stories that inspired previous generations and can still inspire our nation’s youth today. Most important, it is from our history that students learn what it is to be a citizen in a democracy.

� The College Board, AP United States History, pp. 34-39.


� The College Board, AP United States History, p. 61.


� The College Board, AP United States History, p. 75.


� The College Board, AP United States History, p. 79.


� The College Board, AP United States History, p. 15.


� A highly-respected Civil War historian, James McPherson, would surely be surprised by the AP’s decision to leave out the Gettysburg Address. McPherson has written that “to resolve the mystery of why the North fought…one can do no better than to read carefully Lincoln’s Gettysburg Address. The answer is there, in this classic prose poem of 272 words that can be read aloud in two minutes.” See James McPherson, “The Art of Abraham Lincoln,” in The New York Review of Books, July 16, 1992.
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